IDENTIFICATION AND EVALUATION

1. CHILD FIND

It isthe policy of the State of Missouri that dl children with disabilities, residing in the
date, including children with disabilities attending private schools, regardless of the
Severity of their disability, and who are in need of specid education and related services
areidentified, located, and evaluated. This requirement appliesto highly mobile
children with disabilities (such as migrant and homeless children) and children who are
suspected of being a child with adisability and in need of specid education even

though they are advancing from grade to grade.

The Department of Elementary and Secondary Education is the agency responsible for
coordinating the planning and implementation of the child find activities for children
birth to twenty-one (21).

Thefollowing Sate agencies participate in the planning and implementation of child
find activities

Department of Mental Hedlth assstsin identification and location of infants, toddlers,
and children with suspected disabilities through its Regiona Centersfor the
Developmentdly Disabled, State Habilitation Centers, and State Hospitals. Referrals
are made to locd school didtricts and the Part C system.

Department of Hedlth assstsin identification and location of infants, toddlers, and
children with suspected disabilities through its Title V and Heed Injury Programs.
Referrads are made to local school didtricts and to the Part C system.

Department of Socid Services

A. TheDivison of Family Services assgtsin theidentification of infants, toddlers and
children with suspected disabilities. Referrals are made to local school districts and
to the Part C system.

B. Rehabilitation Services for the Blind identifies, locates, and refersinfants, toddlers,
and children who have visud problems. Referrals are made to ether loca school
digtricts or to the Part C system.

C. TheDividon of Youth Services identifies sudents with disabilities and who are
placed within the care and custody of the Missouri Division of Y outh Services.
Specid education services are provided for these students within the Divison's
fadlities

Department of Corrections providesfor the identification of and specia education
services to inmates with disabilities under age twenty-one (21) years, who are placed
within its jurisdiction.

Missouri Department of Elementary and Secondary Educationrequiresloca school
digricts to annudly assst in Child Find by conducting the following activities prior to
November 1 each year:

A. Publishing one (1) public notice in local newspapers that describes the school
digtrict's respongbility to provide specia education and related services to children
agesthree (3) to twenty-one (21). The notice must also describethe LEA's
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respongbility to refer infants and toddlers suspected of having a disgbility to the
date Part C early intervention system.

B. Airing one (1) public notice on loca radio and/or televison gations, during generd
viewing/ligening hours, which describes the school digtrict's respongbility to
provide specia education and related services to children ages three (3) to twenty-
one (21).

C. Placing pogtergnoticesin al adminigrative offices of each building operated by the
school digtrict that describes the digtrict’ s respongbility to provide specid
education and related servicesto children ages three (3) to twenty-one (21).

D. Providing written information through generd distribution to the parents/guardians
of students errolled in the school district which describes the school didtrict's
responsibility to provide specid education and related services to children ages
three (3) to twenty-one (21).

Each locd school digtrict shal conduct an annua census of dl children ages birth to
twenty-one (21) with disabilities or who are suspected of having a disability who reside
inthedidrict. The census shdl include:

A. thename of the child;

B. the parent or guardian's name and address,

C. thebirth date and age of the child;

D. thedisabling condition(s) of the child; and,

E. the services provided to the child with disabilities.

Each local school district must aggregate adl census data as of December 1 of each year
and report the data to the Missouri Department of Elementary and Secondary Education
by December 15. This data must include the number of children ages birth to twenty-
one (21) with disabilities, within each disability category, that have been identified,
located, and evaluated. The data must also provide the number of children with
disabilities ages hirth to twenty-one (21) who are receiving specia education services

as specified on an 1EP or on an Individualized Family Service Plan on December 1 of
each year by their age, disability category and placement.

The Department of Elementary and Secondary Education will monitor the
implementation of the Child Find requirements. Such reviews will indlude:

A. approva of each loca didtrict's Compliance Plan documentation; and,
B. areview of datafrom the annua census reported by each didtrict.

All data collected and used to meet Child Find requirements is subject to confidentiality
requirements of 34 CFR 300.560 - 300.577.

LISTED BELOW ISTHE STATUTE OF THE STATE OF MISSOURI WHICH
PROVIDES THE LEGAL BASIS AND SOURCE FOR MISSOURI’'SPOLICY FOR

CHILD FIND:
(Section 162.695(1), RSM0)

2. DEFINITIONSAND CRITERIA FOR DETERMINATION OF ELIGIBITY
The Individuas with Disabilities Education Act (IDEA) defines sudents with
disabilities as those children, ages 3 to 21, who have been properly evauated as having

Mentd Retardation, Hearing Impairments and Deafness, Speech or Language
Impairments, Visud Impairments, including Blindness, Emationa Disturbance,
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Orthopedic Impairments, Autism, Traumatic Brain Injury, Other Hedlth Impaired, a
Specific Learning Disability, Deaf Blindness, or Multiple Disgbilities and, who because
of that disability, require specid education and related services. Asalowed under 34
CFR 300.7 implementing IDEA, the State of Missouri dso defines achild with a
disability to include children ages 3 through 5 who have been properly identified asa
young child with a developmenta delay.

No child may be determined to be digible if the determinant factor for that digibility
determination is lack of ingtruction in reeding, meth, or limited English proficiency.

Severd conditions may be diagnosed by other professionals such as physicians,
psychologists, etc. that are not specified by IDEA. These may include such conditions
as diabetes, Sckle cell anemia, lekemia, etc. Students who present significant learning
problems by virtue of the condition may demondrate digibility for specid education
under one or more of the disabilitiesidentified above.

Children with disabilities who are not digible for special education and related services
under IDEA may be entitled to services and protections under Section 504 of the
Rehabilitation Act of 1973. School districts may not use IDEA funds or Exceptiona
Pupil Aid to serve students found digible under Section 504 but not digible under
IDEA. For further information regarding school districts responsibilities under
Section 504, the reader isreferenced to the document entitled " Student Access'
published by the Department of Elementary and Secondary Education, the regulations
for Section 504 of the Rehabilitation Act of 1973, and/or to the United States
Department of Education, Office for Civil Rights.

Alternative Method for Eligibility Determination

Public agencies may submit arequest to the DESE for gpprova of an dternative
eigibility determination methodology that does not identify students as digible based
upon the discrete categories used in IDEA. The dternative methodology must meet
the intent of IDEA for children with disabilities and cannot be more redtrictive or
expangve than the criteria established by the DESE asfollows in this section.

Requests must be in writing and focus on how the digibility process will incorporate
the child's educationd strengths and needs as well as their involvement and progress
in the generd education curriculum. The dternative method cannot be implemented
by public agencies unless the DESE has granted the request. There is no apped
process for requests that are denied.

Disability Categories, Definitions, and Criteriain aphabetical order:

Autigm

Dedf/Blindness

Emotiond Disturbance

Hearing Imparment and Deafness
Mentd Retardation

Multiple Disgbilities

Orthopedic Impairment

Other Hedlth Impairments
Specific Learning Disabilities

TIOMmMOOW>
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J. Speech or Language Impairment

K. Traumatic Brain Injury

L. Visud Imparment/Blind

M. Young Child with a Developmental Delay

Autism Definition

“Autism” means a developmentd disability significantly affecting verba or nonverba
communication and socid interaction, generdly evident before age 3, that adversdly
affectsachild’ s educationd performance. Other characteritics often associated with
autism are engagement in repetitive activities and stereotyped movements, resstance to
environmenta change or changein dally routines, and unusua responses to sensory
experiences.

The term does not gpply if achild's educationd performance is adversely affected
primarily because the child has an emotiond disability as defined in this document.

A child who manifests the characteristics of autism after age three could be diagnosed
as having autism if the criteria above are satisfied.

Critariafor Initid Determination of Eligibility

A child displays autism when:

A. Through evauation that includes areview of medica records, observation of the
child’s behavior across multiple environments, and an in-depth socid history, the
following behaviors are documented:

1) Disturbances of speech, language-cognitive, and nonverbad communication:
The child displays abnormalities that extend beyond speech to many aspects of
the communication process. Communicative language may be absent or, if
present, language may lack communicative intent. Characterigtics may involve
both deviance and dday. Thereisadeficit in the capacity to use language for
socid communication, both receptively and expressively.

2) Disturbance of the capacity to relate appropriately to people, events, or objects:
The child displays abnormdities in relating to people, objects, and events.
Thereisadéficit in the capacity to form relaionships with people. The
capacity to use objectsin an age appropriate or functiona manner may be
absent, arrested, or delayed. The child may seek consistency in environmental
events to the point of exhibiting rigidity in routines.

B. The condition adversdly affects the child’'s educationa performance.
C. Theautismisnot aresult of an emotiond disability as defined in this document.

Other Behaviors Which the Child May Exhibit Include:

A. Disturbance of developmentd rates and sequences. The child may dso exhibit
delays, arredts, or regressonsin physica, socid, or learning skills. Areas of
precocious skill development may aso be present, while other skills may develop a
norma or extremely depressed rates. The order of skill acquistion frequently does
not follow norma developmenta patterns.

B. Disturbances of responses to sensory stimuli: The child's behavior may aso range
from being hyperactive to being unresponsive to people and objectsin ther
environment and can dternate between these two (2) states over periods ranging
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from hoursto months. Disturbances may be gpparent in auditory, visud, olfactory,
gudtatory, tactile, and kinesthetic responses. The child may respond to stimulation
ingppropriately and in repetitive or nonmeaningful ways.

Deaf/Blindness Definition

“Desf/Blindness’ means concomitant hearing and visud impairments, the combination
of which causes such severe communication and other developmental and educationd
needs that they cannot be accommodated in specia education programs solely for
children with deafness or children with blindness

Critariafor Initid Determination of Eligibility
A child is desf/blind when:

A. both visua and hearing impairments are present;
B. the impairments together cause severe communication, developmenta, and
educational needs.

Emotional Disturbance Definition

“Emotionad Disturbance’ means a condition exhibiting one or more of the following
characterigtics over along period of time and to amarked degree that adversely affects
achild's educationa performance:

A. aninability to learn that cannot be explained by intellectud, sensory or hedth
factors;

an inability to build or maintain satisfactory interpersond relationships with peers
and teachers;

inappropriate types of behavior or fedings under norma circumstances,

agenera pervasve mood of unhappiness or depression; and,

atendency to develop physica symptoms or fears associated with persona or socid
problems.

moo W

The term includes schizophrenia, but does not apply to childrenwho are socidly maladjusted
unlessit is determined they have an emaotiond disturbance.

Critariafor Initid Determination of Eligibility

A child displays an emationd disturbance when:

A. through evauation procedures that must include observation of behavior in
different environments, and an in-depth socid higtory the child displays one of the
following characterigtics:

1) aninability to learn that cannot be explained by intellectud, sensory or hedth
factors;

2) aninability to build or maintain satisfactory interpersond relationshipswith
peers and teachers,

3) ingppropriate types of behavior or fedings under norma circumstances,

4) agenerd pervasve mood of unhappiness or depression; and,

5) atendency to develop physica symptoms or fears associated with personal or
socid problems.

B. the characterigtic(s) must have existed to a marked degree and over an extended
period of time. In most cases, an extended period of time would be arange from
two (2) through nine (9) months depending upon the age of the child and the type of
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behavior occurring. For example, a shorter duration of disturbance that interrupts
the learning processin a younger student might congtitute an extended period of
time. Difficulties may have occurred prior to the referrd for evauation;

C. theemotiond disturbance adversely affects the child’s educationa performance.

NOTE: Manifedtations of an emotiona disturbance can be observed aong a continuum
ranging from norma behavior to severdly disordered behavior. Children who
experience and demongtrate problems of everyday living and/or those who develop
transent symptoms due to a specific criss or stressful experience are not considered to
have an emotiona disturbance.

Hearing | mpairment and Deafness Definition

"Hearing Impairment” means an impairment in hearing, whether permanent or
fluctuating, that adversdly affects a child's educationa performance, but is not included
in the following definition for desfness.

"Deafness’ means a hearing impairment that is so severe that the child isimpairedin
processing linguigtic information through hearing, with or without amplification, thet
adversdy affects a child's educationa performance.

Critariafor Initid Determination of Eligibility

A child disolays a Hearing Impairment when:

A. ahearing impairment has been diagnosed by an audiologi<t;
B. the hearing impairment adversdly affects the child's educationa performance.

M ental Retardation Definition

“Mentd Retardation” means significantly subaverage generd intellectua functioning
exising concurrently with deficits in adaptive behavior manifested during the
developmenta period that adversdly affects a child's educationa performance.

Critariafor Initid Determination of Eligibility

A child displays mentd retardation when:

A. thechild performs 2.0 Standard Deviations below their peers of equivaent age,
ethnic, and cultural background when measured by a sandardized instrument of
cognitive aaility;

B. the child digplays adaptive behavior congstent with measured cognitive ability.
Adaptive behavior refersto the effectiveness with which a sudent meetsthe
standards of persond independence and socia responsbility expected of his/her
age and culturd group. There should be asignificant pogtive correlation between
the student's intellectua ability and adaptive behavior. If not, the teeam must give
careful consderation to other evaudtive information and utilize professond
judgment to determine the student's level of cognitive and adaptive functioning;

C. thedisability adversdy affects the child's educationa performance.
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Professiona Judgment

A child may dso be deemed digibleif the child displays, through formd and informd
as=ssment, asignificant discrepancy even though the deviations do not fal below the
criterion range. In such cases, sufficient data must be present in the evaluation report to
document the existence of a sgnificant discrepancy.

Multiple Disabilities Definition

“Multiple Disahilities’ means concomitant impairments (such as menta retardation-
blindness, menta retardation-orthopedic impairment, etc.), the combination of which
causes such severe educationa needs that they cannot be accommodated in specid
education programs solely for one of the imparments. The term does not include
deef/blindness.

Criteriafor Initid Determination of Eligibility

A child displays multiple disabilities when:

A. concomitant impairments occur;
B. theimparments together cause severe educationa needs.

Orthopedic | mpairment Definition

“Orthopedic Impairment” means a severe orthopedic imparment that adversdy affects
achild seducationd performance. The term includes impairments caused by

congenitd anomaly (e.g., club foot, absence of some member, etc.) impairments caused
by disease (poliomyditis, bone tuberculosis, etc) and impairments from other causes
(e.g., cerebrd palsy, amputations and fractures or burns that cause contrachures).

Criteriafor Initid Determination of Eligibility

A child digplays aphysicd imparment when:

A. an orthopedic imparment has been diagnosed by alicensed physician;
B. thephyscd impairment adversely affects the child's educationa performance.

Other Health | mpair ment Definition

“Other Hedth Impairment” means having limited strength, vitdity or dertness,

induding a heightened dertness to environmenta stimuli, thet resultsin limited

aertness with respect to the educationa environment that is due to chronic or acute
hedlth problems, such as asthma, attention deficit disorder or attention deficit
hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia, lead poisoning,
leukemia, nephritis, rheumatic fever, and Sckle cdl anemia, and adversdy affectsa
child’s educationd performance.

Regulation |11 — Identification and Evaluation Page 17



Critariafor Initid Determination of Eligibility

A child displays a Hedth Impairment when:

A. ahedth imparment has been diagnosed by alicensed physician, licensed
psychologigt, licensed professona counsdor, or licensed clinical socid worker;
B. the hedth impairment adversdly affects the child's educationdl performance.

Specific L earning Disability Definition

" Specific Learning Disability” means a disorder in one or more of the basic
psychologica processes involved in understanding or in using language, spoken or
written, which may manifest itself in animperfect ability to listen, think, speek, read,
write, spell, or to do mathematica caculations. The term includes such conditions as
perceptud disahilities, brain injury, minima brain dysfunction, dydexia, and
developmental agphasia. The term does not include learning problems thet are primarily
the result of visua, hearing, or motor disabilities, of mentd retardation, of emotiona
disturbance, or environmental, cultural, or economic disadvantage.

Critaiafor Initid Determingtion of Eligibility

A child has a specific learning disgbility when:

A. the child does not achieve commensurate with his or her age and ability levelsin
one or more aress listed in B below if provided with learning experiences
gppropriate for the child's age and &bility levd;

B. the child displays observable characteridics that indicate deficitsin basic
psychologica processing. The team finds a child has a severe discrepancy between
achievement and intellectua ability in one or more of the following areas. A severe
discrepancy is defined as 1.5 standard deviation between cognitive and academic

aress.
Basic reading Kill Mathematics reasoning
Reading comprehension Listening comprehension
Written expression Oral expression
Mathematics calculation

Determining dysfunction in the central nervous system or a psychologica processing
deficit isdifficult, if not impossible, to ascertain by current psychologica and/or
medical tests. Therefore, psychologica processing deficits are presumed and inferred
through observation of behavior. Such behaviors include difficulty in academic and
learning tasks, a discrepancy between potential and achievement, an uneven growth
pattern, and the exclusion of other causes,

C. the child's severe discrepancy and processing deficits are not PRIMARILY the
result of:
1) avisud, hearing, or motor disability;
2) mentd retardation;
3) emotiona disturbance; or,
4) environmentd, cultura or economic disadvantage.
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Professiona Judgment

A child may dso be deemed digibleif the child digplays, through formd and informd
assessment, evidence of alearning disability even though a severe discrepancy is not
present as defined in B above. 1n such cases, sufficient data must be presented in the
evauation report to document the existence of a specific learning disghility.

Speech or L anguage | mpair ment Definition

“Speech or Language Impairment” means a communication disorder, such as suttering,
impaired articulation, alanguage imparment or avoice imparment, that adversaly
affects a child's educationa performance.

Criteriafor Initid Determination of Eligibility - Language

A language disorder is present when:

A. the child conggtently exhibits ingppropriate use in any of the structures of language
(e.g., morphology, syntax, semantics, and pragmeatics) as measured by language
sampling or other clinica tasks,

B. the child slanguage functioning is sgnificantly below the child' s abilities as
measured by two (2) or more standardized language assessments. Significantly
below is defined as two (2) sandard deviations below the mean for children 3to 5
years of age but not digible for kindergarten; one standard deviation below
cognitive ability for children who are kindergarten age digible through age 8 and
1.5 standard deviation below cognitive ability for children who are age 9 and older;

C. thelanguage disorder adversdly affects the child’s educationa performance;

D. thelanguage disorder is not aresult of didecta differences or second language
influence.

Professond Judgment

A child may adso be deemed digibleif the evauation documents through forma and
informal assessment that a language deficit is present even though the standard scores
do not meet the criteriain B above. In such cases, sufficient data must be presented in
the evauation report to document the existence of the language deficit.

Criteriafor Determination of Initid Eligibility - Sound System Disorder

A Sound System Disorder, which includes articulation and/or phonology, is present
when:

A. the student exhibits adelay of correct sound production based on accepted
normative data. The child's sound system is evaluated based on a single word test
and/or a sentence/phrase repetition task and a connected speech sample;

B. consderation must be given to the type of error recorded (substitutions, omissions,
distortions and/or additions). These errors may be described as single sound errors
or errorsin phonologica patterns;

C. aSound System Disorder may also be present if multiple errorsin the child's
speech compromise inteligibility and/or listener perception even though the
recorded errors are congdered within norma developmenta guidelines,

D. the Sound System Disorder adversdly affects the child's educationa performance;
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E. the sound system disorder is not aresult of didectd differences or second language
influence.

The evauation report must include sufficient data to document the existence of the
Sound System Disorder and if, during the collection and andysis of the data, the child's
language abilities gppear to be impaired, alanguage eva uation will need to be
completed prior to a designation of language disorder.

Criteriafor Initid Determination of Eligibility - Huency

A fluency disorder is present when:

A. the child conggtently exhibits one or more of the following symptometic behaviors
of dysfluency:

1) sound, syllabic, or word repetition;

2) prolongations of sounds, syllables, or words;
3) blockages; or,

4) hegtations,

B. thechild' sfluency is significantly below the norm as measured by speech sampling
in avariety of contexts. A significant discrepancy is defined as five (5) or more
dysfluencies per minute or a 10 percent dysfluency rate and distracting to the
listener;

C. thefluency disorder adversaly affects the child's educationa performance

Professona Judgment

A child may aso be deemed digible if the evauation documents through formd and
informal assessment that a fluency deficit is present even though the criterionin B
aboveisnot met. In such cases, sufficient data must be presented in the evaduation
report to document the existence of the fluency deficit.

Critaiafor Initid Determination of Eligibility - VVoice

A voice disorder is present when:

A. thechild consgently exhibits deviations in one or more of the parameters of voice:
pitch, qudity, or volume;

B. thechild'svoiceis discrepant from the norm as related to hisher age, sex, and
culture and is digtracting to the ligtener;

C. thevoice disorder is not the result of atemporary problem such as. normal voice
changes, dlergies, colds, or other such conditions;

D. thevoice disorder adversaly affects the child's educationa performance.

Traumatic Brain Injury (TBI) Definition

“Traumatic Brain Injury” means an acquired injury to the brain caused by an externd
physicd force, resulting in tota or partid functiond disability or psychosociad
impairment, or both, that adversely affects a child's educationa performance. Theterm
includes open or closed head injuries resulting in impairments in one or more aress,
such as, cognition, language, memory, attention, reasoning, abstract thinking,
judgment, problem solving, sensory, perceptud and motor abilities, psychologica
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behavior, physica functions, information processing and speech. The term does not
include brain injuries that are congenita or degenerative or to brain injuriesinduced by
birth trauma.

Initid Eligibility Criteriafor Traumatic Brain Injury

A child has a Traumatic Brain Injury when:

A. atraumatic brain injury/head injury has been diagnosed by alicensed physician or
through a neuropsychological assessment;

B. the student's educationd performance is adversdy affected by deficitsin
acquisition, retention, and/or generdization of skills. Studentswith abrain injury
may have rapidly changing profiles, therefore, educationa assessment should
include current documentation of the student's functiond capabilities and indicate
deficitsin one or more of the following aress

1) building or maintaining socia competence;

2) peformance of functiond daily living skills across settings;
3) the ahility to acquire and retain new skills, and,

4) the dbility to retrieve prior information.

Professiona Judgment

A child may dso be deemed digible if the child displays characteristics of TBI even
though amedica diagnosis of head injury has not been made by aphyscian. Insuch
cases, substantia data to document the medical basis for a head injury must be present
in the evauation report.

Visual | mpairment/Blindness Definition

Visud Impairment, including blindness, means an impairment in vison that, even with
correction, adversdly affects achild's educationd performance. The term includes both
partid sght and blindness.

Critariafor Initid Determination of Eligibility

A child displaysa Visud Imparment when:

A. avisud imparment or a progressive vison loss has been diagnosed by an
optometrist or ophthamologit:
B. visud acuity has been determined to be:

1) for visud imparment, of 20/70 to 20/200 in the better eye with best correction
by glasses,

2) for blindness, of 20/200 or lessin the better eye after best correction by glasses
or avisud field measuring 20~ or less.

C. thevisud impairment adversdy affects the child's educationa performance.
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Young Child with a Developmental Delay Definition

“Y oung Child with a Developmental Delay” means a child ages 3 through 5 who is
experiencing developmenta delays, as measured by gppropriate diagnogtic instruments
and procedures, in one or more of the following areas. physica development, cognitive
development, communication development, socia or emotiona development, or
adaptive development, and who need specia education and related services.

Criteriafor Initid Eligibility for Y oung Children with a Devalopmenta Ddlay

A child has adevelopmentd delay when:
For children ages 3 through 5 (not kindergarten age eligible)

A. Thechild'sdevelopment isat or below 1.5 standard deviations, or equivaent levels,
of the mean in any TWO areas of development OR at or below 2.0 standard
deviations, or equivaent levels, in any ONE area of development. Areas of
development that can be used to determine igibility include physicd, cognitive,
communication, socia/emotiona or adaptive.

B. The child needs specid education and related services.

Professona Judgment

A child may aso be deemed digible when:

A. the evauation report documents through forma and informal assessment thet a
ggnificant deficit exigs and a child is digible for services even though the sandard
scores, or equivaent levels, do not meet the Sated criterion levelsin A above, or,

B. theteam may determine that a child who is functioning above the stated criterion
level and because of intensve early intervertion, is digible for services based on
expected regression if services were to be terminated.

For children ages 5 (kindergarten eligible)

A. Children kindergarten age eigible may continue digibility asa 'Y oung Child with a
Developmenta Dday if they were identified as such prior to ataning kindergarten
age digibility.

3. PROCEDURESFOR EVALUATION AND DETERMINATION OF

ELIGIBILITY

The Missouri Department of Elementary and Secondary Education ensures that each
public agency establishes and implements procedures for eva uation and determination
of digihility that meet the requirements of this section

Initial Evaluation (34 CFR 300.531)

Each public agency shdl conduct afull and individud initid evauation, in

accordance with 34 CFR 300.532 and 34 CFR 300.533, before the initia provision of
gpecia education and related services to a child with adisability. Thismay or may

not include additiona testing as determined by the evauation team members.
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Evaluation Procedures (34 CFR 300.532)

Each public agency shdl ensure, & a minimum, that the following requirements are
met:

A.

Tests and other evauation materials used to assess a child under Part B of the Act
are selected and administered so as not to be discriminatory on aracid or cultura
bass, are provided and administered in the child's native language or other mode
of communication, unlessit is clearly not feasible to do so, and materids and
procedures used to assess a child with limited English proficiency are selected and
administered to ensure that they measure the extent to which the child has a
disability and needs specia education, rather than measuring the child's English
language ills.

A variety of assessment tools and Strategies are used to gather relevant functiond
and developmentd information about the child, including information provided

by the parent, and information related to enabling the child to be involved in and
progressin the generd curriculum (or for apreschool child, to participate in
gopropriate activities), that may assist in determining whether the child isa child
with adisability and the content of the child' s IEP.

Any standardized tests that are given to a child have been vdidated for the
specific purpose for which they are used and are administered by trained and
knowledgeable personnel in accordance with any ingtructions provided by the
producer of thetests. If an assessment is not conducted under standard
conditions, a description of the extent to which it varied from standard conditions
(e.g., the qudifications of the person administering the test or the method of test
adminigtration) must be included in the evauation report.

Tests and other evaluation materials include those tail ored to assess specific areas
of educationa need and not merely those that are designed to provide asingle
generd intelligence quotient.

Tedts are selected and administered so as best to ensure that if atestis
adminigtered to a child with impaired sensory, manud, or speaking skills, the test
results accuratdly reflect the child's aptitude or achievement level or whatever
other factors the test purports to measure, rather than reflecting the child's
impaired sensory, manual, or gpeaking skills (unless those ills are the factors
that the test purports to measure).

No single procedure is used as the sole criterion for determining whether achild is
achild with a disability and for determining an appropriate educationa program
for the child.

The child isassessed in dl areas related to the suspected disability, including, if
appropriate, hedth, vison, hearing, sociad and emotiond status, generd
intelligence, academic performance, communicative status, and motor abilities.

In evaluating each child with a disability, the evdudtion is sufficiently
comprehengve to identify al of the child's specid education and related services
needs, whether or not commonly linked to the disability category in which the
child has been classfied.
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|.  The public agency uses technicaly sound instruments that may assess the relative
contribution of cognitive and behaviord factors, in addition to physcd or
developmenta factors.

J. The public agency uses assessment tools and strategies that provide relevant
information that directly asssts persons in determining the educationa needs of
the child.

Determination of Needed Evauation Data (34 CFR 300.533)

Aspart of aninitid evauation (if gppropriate) and as part of any reeva uation under
Part B of IDEA, agroup that includes the individuas described in 34 CFR 300.344
(the IEP team), and other qudified professondls, as gppropriate, shdl review existing
evauation data on the child, including evaluations and information provided by the
parents of the child, current classroombased assessments and observations, and
observations by teachers and related services providers. On the basis of that review,
and input from the child's parents, the group shal identify what additiond data, if

any, are needed to determine:

A. whether the child has a particular category of disability, or in case of a
reeva uation of a child, whether the child continues to have such a disability;

B. the present levels of performance and educationa needs of the child;

C. whether the child needs specia education and related services, or in the case of a
reevauation of a child, whether the child continues to need specid education and
related services; and,

D. whether any additions or modifications to the special education and related
services are needed to enable the child to meet the measurable annual goal's set
out in the |EP of the child and to participate, as appropriate, in the generd
curriculum.

The group making these decisons may conduct its review without ameseting. The
public agency shal adminigter tests and other eva uation methods as may be needed
to produce the data identified above.

If the determination of the group is thet no additiona data are needed to determine
whether the child continues to be a child with a disability, the public agency shall

notify the child's parents of that determination and the reasons for it, and of the right

of the parents to request an assessment to determine whether, for purposes of services
under the Individuas with Disabilities Education Act, the child continuesto be a

child with adisgbility. If the parent requests assessment, even though the
determination has been made that no additional data are needed, the public agency
must grant the request if the issueis continued digibility under Part B of IDEA.

Determination of Eligibility (34 CFR 300.534) Report to Parents

Upon completing the adminigtration of tests and other evauation materias, a group
of qudified professonds, which includes the parent of the child, must determine

Regulation |11 — Identification and Evaluation Page 24



whether the child isachild with adisgbility. The public agency must provide a copy
of the evauation report which documents the determination of digibility to the

parent.

A child may not be determined to be digible for specid educetion if the determinant
factor for thet digibility determination islack of ingruction in reading or math or
Limited English Proficiency, or if the child does not otherwise meet the digibility
criteria

A public agency must evauate a child with a disability before determining thet the
child is no longer a child with adisability. As part of that evauation process, the
group must determine whether additiond datais needed and, if so, shal identify what
additional dataisneeded. Assessment to obtain that data must then be conducted.
An evauation is not required before the termination of a student's digibility under
Part B of the Individuas with Disabilities Education Act due to graduation with a
regular high school diploma, or exceeding the age digibility for FAPE under State
law (age 21).

Procedures for Determining Eligibility and Placement (34 CFR 500.535)

In interpreting evauation data for the purpose of determining if achild isachild with
adisability, and the educationd needs of the child, each public agency shdl draw
upon information from a variety of sources, including aptitude and achievement tests,
parent input, teacher recommendations, physica condition, socid or cultura
background, and adaptive behavior, and ensure that information obtained from al of
these sources is documented and carefully considered.

If adetermination is made that a child has a disability and needs specia education
and related services, an Individualized Education Program (IEP) must be developed
for the child.

Determinetion of Eligihility for Y oung Children Ages 3 through 5

A. Schoal digricts shdl, through gpproved district policy, determine eigibility for
children ages 3 through 5 (not kindergarten age digible) using one of the following
methods:

1) Identify dl children using any of the disability categories except that of Y oung
Child with a Developmentad Delay (Y CDD); or,

2) ldentify dl children as digible usng only the category of Y oung Child with a
Developmenta Delay (YCDD); or,

3) Identify dl children as digible usng any of the disability categoriesincluding
that of Y oung Child with a Developmenta Delay (Y CDD).

B. For achild with adisability who becomes Kindergarten age eligible (age 5 by
August 1), digtricts shdl, through approved digtrict policy, choose one of the
following methods to determine continuing digibility for specia educetion:

1) If thedidrict selected methods A. 2) or A. 3) above, they may either
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a) continue achild as digible under the Y oung Child with a Developmentd
Delay (YCDD) or apply any of the other disability categories; or,

b) apply any disability category other than Y oung Child with a Devel opmenta
Delay (YCDD).

2) If thedidrict sdected method A.1) above, dl children will continue to be
identified as digible using any disability category other than Y CDD.

C. Children who are kindergarten age digible (age 5 by August 1) and have not been
identified as eligible for specia educationin prior years must meet criteria of any
disability category other than Y oung Child with a Devdlopmenta Delay.

D. Children who arefird grade age digible (age 6 by August 1) must meet criteria of
any disability category other than Y oung Child with a Developmenta Delay.

Determination of Eligihility for Children with Learning Disdhilities

The determination of whether a child suspected of having a specific learning disability
isachild with a disability must be made by the child' s parents and a team of qualified
professonas that must include:

A. thechild sregular teecher, or if the child does not have aregular teacher, aregular
classroom teacher qudified to teach achild of hisor her age; for a child of lessthan
school age, an individud qudified by the DESE to teach a child of his or her age;

B. a least one person qudified to conduct individua diagnostic examinations of
children, such as a school psychologist, speech-language pathologist, or remedia
reading teacher;

C. a least oneteam member other than the child's regular teacher shall observe the
child's academic performance in the regular setting; and,

D. inthe case of achild of lessthan school age or out of school, ateam member shall
observe the child in an environment gppropriate for achild of that age.

Evduaion Timdines

The public agency shdl provide the parent with aNotice of Intent to Evauate as soon
as possible, but within thirty (30) caendar days of the date of referrd for evauation.
Delays beyond this time may be permitted for just cause (school breaks for summer or
holidays, student illness, etc.) and documented in the student's record.

The evauation shdl be completed, and a decision regarding digibility rendered within
forty-five (45) caendar days following parent consent or notice, as the case may be.
Deays beyond this time may be permitted for just cause and documented in the
student's record.

Reeva uation timelines are specified in the following section on reevauation.

Parent Request for Evduation

Parents may request an evauation for their child. If the public agency receives such a
request, the digtrict shdl:

A. accept the request and proceed with the evaluation process in accordance with the
timelines and requirements set forth in this section; or,

B. refusethe request and provide the parent with Notice of Action Refused and a copy
of procedura safeguards available to the parent to contest such adecision.

Regulation |11 — Identification and Evaluation Page 26



Evauation Report

Each public agency shdl develop awritten Evauation Report for dl initid evauations
and any reeva uations which required additiond testing.

The evauation report must include:

A. adgaement of whether the child has a specific disability as defined in Regulation
[11.2. of this document;

asynthesis of information from the evauation considering dl areas of functioning;
the basis for making the determination of digibility for a disgbility;

a satement that the disability is not aresult of lack of ingruction in reading or
math, or Limited English proficiency;

alig of the individuas who were in atendance a the digibility determination
meseting and their role.

m COOw

The Evauation Report for students identified as Specific Learning Disabled must
include items A through D above and the following:

F. reevant behavior noted during the observation of the child and the relationship of
that behavior to academic functioning;

G. educationdly rdevant medicd findings, if any;

H. whether there is a severe discrepancy between achievement and ability that is not
correctable without specia education and related services,

|. thedetermination of the team concerning the effects of environmentd, culturd, or
economic disadvantage; and,

J. each team member shal certify in writing whether the report reflects hisher
conclusion; if it does not reflect his’her conclusion, the team member mugt submit a
separae statement presenting his’her conclusions.

Reevauation (34 CFR 300.536)

Each public agency shdl ensure that the Individuaized Education Program (IEP) of
each child with adisahility is reviewed annudly and in accordance with Regulation
IV.2. of this document, that a reevaluation of each child, in accordance with 34 CFR
300.532-300.535, is conducted if conditions warrant areavaluation, or if the child's
parent or teacher requests areevauation, but at least once every three years. For the
required triennia evauation, under no circumstances can the reevauation exceed
three years. For parent or district requested reevauations, evaluation timelines
specified previoudy in this section must be followed.

LISTED BELOW ARE THE STATUTES OF THE STATE OF MISSOURI WHICH
PROVIDE THE LEGAL BASIS AND SOURCE FOR MISSOURI’S POLICY
RELATING TO PROCEDURES FOR EVALUATION AND DETERMINATION OF
ELIGIBLITY:

(Section 162.700(2), RSMo)

(Section 162.945, RSMo0)
(Section 162.950(2), RSMo)
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